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Eatock Primary School 
 

Dyslexia Policy 
 
Rationale  
 
At Eatock Primary School, we are committed to a policy of inclusion and promoting success for ALL pupils. 
The removal of barriers to learning and the commitment to an environment where all pupils can achieve 
is an approach which pervades all aspects of teaching and learning throughout the whole school. As part 
of this approach, all staff are committed to a dyslexia friendly approach for all areas of the curriculum. 
 

What is dyslexia? 

 
The British Dyslexia Association describes dyslexia as: 
 
“A combination of abilities and difficulties which affect the learning process in one or more of reading, 
spelling and writing. Accompanying weaknesses may be identified in areas of speed of processing, short- 
term memory, sequencing, auditory and /or visual perception, spoken language and motor skills. It is 
particularly related to mastering and using written language, which may include alphabetic, numeric and 
musical notation.”  
 
 

Aims  
 
At Eatock School we aim to:  
 

 Be an inclusive school, and actively seek to remove barriers to learning 

 Develop a whole school approach to the early identification, assessment and support of pupils 
with dyslexia. 

 Value the needs of all learners and display a positive view towards pupils with dyslexia. 

 Recognise that pupils with dyslexia may experience higher levels of stress than their peers and 
that this will impact on their learning and emotional wellbeing. 

 Have a management structure and procedures within school which recognises and provides 
support with regards to issues of dyslexia. 

 Have appropriate levels of provision and resources which are deployed effectively 

 Encourage continuing professional development for all staff focusing on supporting pupils with 
dyslexia and other learning difficulties. 

 See the achievements of all pupils as everybody’s responsibility. 

 Have high expectations of all pupils with dyslexia. 

 Value and implement partnership with parents and pupils in supporting pupils.   

 Work effectively with outside support agencies providing assessments of and strategies for pupils 
who may have dyslexia. 
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Early Identification 
 
The British Dyslexia Association identifies the following as possible indicators of dyslexia: 
 
Persisting Factors 
 
There are many persisiting factors in dyslexia, which can appear from an early age. These include: 

 Obvious ‘good’ and ‘bad’ days for no apparent reason, 

 Confusion between directional words, e.g.up/down, in/out, 

 Difficulty with sequence, e.g. coloured bead sequence, later with days of the week or numbers, 

 A family history of dyslexia / reading difficulties. 
 
  
Pre-School 

 Has persisitent jumble phrases, e.g. ‘cobbler’s club’ for ‘toddler’s club’ 

 Use of substitute words e.g. ‘lampshade’ for ‘lamppost’ 

 Inability to remember the label for known objects, e.g.’table, chair’. 

 Difficulty learning nursery ehymes and rhyming words, e.g.’cat, mat, sat’. 

 Later then expected speech development. 
 
 
Pre-School non-language indicators 
 

 May have walked early but did not crawl – was a ‘bottom shuffler’ or ‘tummy wriggler’. 

 Persistent difficulties in getting dressed efficiently and putting shoes on the correct feet. 

 Enjoys being read to but shows no interest in letters or words. 

 Is often accused of not listening or paying attention 

 Excessive tripping, bumping into things and falling over. 

 Difficulty with catching, kicking or throwing a ball, with hopping and/or skipping 

 Difficulty with clapping a simple rhythm.  
 
 
Primary school age 

 Has particular difficulty with reading and spelling. 

 Puts letters and figures the wrong way round. 

 Has difficulty remembering tables, alphabet, formulae etc. 

 Leaves letters out of words or puts them in the wrong order. 

 Confuses ‘b’ and ‘d’ and words such as ‘no/on’. 

 Needs to use fingers or marks on paper to make simple calculations. 

 A disparity between written and spoken language. 

 Poor concentration. 

 Has problems understanding what he/she has read. 

 Takes longer than average to do written work. 

 Difficulties with handwriting and presentation. 

 Problems processing language at speed. 
 

 



4 

 

Primary school age non-language indicators: 
 

 Has difficulty with tying shoe laces, tie, dressing. 

 Has difficulty telling left from right, order of days of the week, months of the year etc. 

 Has a poor sense of direction and confuses left and right. 

 May lack confidence and have a poor self image. 
 

 
The school’s policy for assessment and identification of children’s special needs is set out in the 
SEND Policy. Action taken is guided by the school’s SEN Policy, the SEN Code of Practice 2015, 
and the available school resources.  It may include all or some of the following: 

 

 Appropriate differentiated planning by the class teacher. 

 Specific targeted interventions – these will be detailed in the Provision Map. 

 Support from a Teaching Assistant, under the guidance of the class teacher. The SENCO will 
offer support where appropriate. 

 Regular reviews to determine progress and evaluate effectiveness of support. 

 The completion of an Early Help Assessment form (with parents) to gather information with a 
possible referral to the Advisory Teacher for SpLD/Dyslexia at Ladywood Outreach and/or  to 
the Educational Psychologist 

 
 

 

Provision 
 

 Pupils with dyslexia have access to the full, broad and balanced curriculum. 

 All  staff  are  responsible  for  meeting  the  needs  of  pupils  with  dyslexia  and  have  an 
understanding of implications this has on the subject they co‐ordinate. 

 Staff use multi‐sensory techniques to facilitate learning. Pupils access the curriculum through 
differentiated tasks, outcomes and resources. Staff produce learning materials that  are 
dyslexia friendly. 

 The use of dyslexia friendly practice/strategies in classrooms to encourage independent 
learning skills 

 Training provided for teachers on a regular basis to ensure teachers are aware of 
strategies 

 Quality assurance processes in schools to ensure needs of pupils with dyslexia are being met 
(lesson observations, book scrutinies, pupil conferencing, tracking of progress) 

 Monitoring progress through setting targets and reviewing regularly being mindful of 
maintaining pupil self esteem 

 Set up appropriate intervention, individual or small group, using highly structured 
multisensory programmes for reading/spelling/writing, 

 Provide support for tests and examinations, both internal and external as appropriate 
 Providing resources appropriate to pupils needs through discussion coloured acetates, 

coloured whiteboards, reading rulers) 
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Partnership with parents and carers 
We have a strong commitment to working in partnership with parents and carers. We actively 
encourage parents and carers to share any concerns they may have and welcome any 
information parents may have regarding their child. We are proactive in sharing all information with 
parents about the measures that are being taken to address the child’s difficulties and ensure that 
parents understand the systems in place. Parents are closely involved in the target‐setting process and 
the review of any targets that may be set for their child. 

 

 
March 2019 - Policy drafted by Estelle Cunliffe (SENCO) 
April 2019 – Policy reviewed by Headteacher and SLT 
April 2019 – Policy reviewed by Eatock Staff 
May 2019 – Policy ratified by governors.  
 
 


